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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name Alvaston Moor Academy 
Number of pupils in school  848 
Proportion (%) of pupil premium eligible pupils 66.9% 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-22 
2022-23 
2023-24 

Date this statement was published Dec 2021 
Date on which it will be reviewed Sept 2022 
Statement authorised by Michelle Strong, 

Principal 
Pupil premium lead Grace Hoskins / Dan 

Ingram  
Governor / Trustee lead  

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £ 490,870 
Recovery premium funding allocation this academic year £ 74,530 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£565,400 
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Part A: Pupil premium strategy plan 

Statement of intent 
Alvaston Moor Academy joined Archway Learning Trust in Feb 2021. The school 
serves an area towards the edge of Derby City with high social deprivation and low 
aspirations. The school’s PP, SEND and EAL figures are all significantly higher than 
national average, with pupils arriving at the school with significantly lower than average 
literacy levels. The school has high mobility rates and serves a large local Roma 
community.  

At Alvaston Moor Academy (AMA) our intention is that all pupils, regardless of their 
background or circumstances make good progress and achieve at least in line with our 
expectations. We will use the Pupil Premium fund to break down and remove any  
barriers to learning faced by our young people, enabling all, regardless of whether they 
are disadvantaged or not, to feel valued and part of the school community and 
ultimately enabling all to successfully transition onto the next stage of their education.   

At AMA we want the very best for our pupils and everything we do is underpinned by 
our core values: Ambition, Manners, Achievement. We expect staff and pupils to be 
ambitious and have high aspirations; to always have high standards and good manners 
and to celebrate the achievements and successes of all those in our community. Our 
broad and balanced curriculum aims to develop confident, capable and resilient young 
adults, who not only understand the world around them but are prepared to question 
and challenge it.  Throughout their time at AMA pupils are exposed to a curriculum that 
is knowledge rich, centred around improving their literacy acquisition and is bespoke to 
them and their needs.  

Setting priorities is key to maximising the use of the Pupil Premium funding. Our 
priorities are as follows:   

• Ensuring all students receive quality first teaching in every lesson  
• Closing the attainment gap between disadvantaged pupils and their peers  
• Providing targeted academic support for students who are not making the 

expected progress  
• Addressing non-academic barriers to attainment such as attendance, behaviour, 

well-being and cultural capital  
• Ensuring that the Pupil Premium funding benefits all students including those 

who need it most 

Whilst this plan focusses on the current academic year, our Pupil Premium Strategy 
will be implemented over 3 years and will focus on the following 3 areas:  
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• Tier 1 - supporting training and continuous development to improve the quality 
of all teaching  

• Tier 2 - targeted support for disadvantaged students through evidence-based 
interventions  

• Tier 3 - supporting whole school strategies to improve attendance, behaviour 
and attitudes to learning 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Literacy/Reading  
Over the past 5 years (pre-pandemic), incoming Y7 students join the 
school well below national in KS2 Reading (IDSR 2021). 
 
In Sept 2021, GL Assessment NGRT analysis was used in the absence 
of formal; KS2 SATs, indicating that on entry, the average overall 
reading ability of Y7 is again well below the sample average reflecting 
an imminent catch-up need.  
The proportion of Y7 students achieving a stanine of 4+ (average ability 
or higher) in Sept 21 is: 

• All        48% stanine 4+ (Av SAS 88.0) 
• PP       44% stanine 4+ (PP-No 58%) 
• SEND  45% stanine 4+ (No SEND 49%) 
• SEND-PP  35% stanine 4+ 

 
Analysis of NGRT assessment data indicates that pattern is repeated in 
the current Y8, Y9 and Y10 cohorts, where challenges with literacy and 
reading is having a disproportionate negative impact on the multiple 
disadvantage combined characteristics group (SEND-PP). 
 

2 Attendance overall has consistently been well below national averages 
for the past 3 years, affected further by ongoing disruption caused by 
Covid. 2020-21 Attendance rates: 

• All              86% 
• PP             84% (PP-No 91%) 
• SEND        85% (No SEND 91%) 
• SEND/PP  82% (Not SEND-PP 90%) 

In 2018/19 (pre-pandemic), the rate of overall absence (9%) and 
persistent absence (32%) were in the highest 20% of schools with a 
similar level of deprivation (IDSR) . 
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Our assessments and observation indicate that absenteeism is 
negatively impacting progress of students identified as disadvantaged, 
and for those PP eligible students who also have SEND, this is 
compounded further. 
 

3 Student Aspirations are limiting 
Published sustained destinations data indicates that %EET is consistently 
significantly below the national average (2017-18 data set from IDSR, Nov 
2021).  Tracked progression data for Y11 leavers indicates that despite leaving 
the academy with a known destination, this figure drops away by approx.8-12% 
each year. 
Exploration into information held about local employment rates indicate that in 
2021 Derby is 76%, just above the East Midlands average 73.8% (adults 16-
24), but the % 19 year olds qualified to Level 3 is well below the region average 
at 46%.  
 

4 Pupil Behaviours adversely impact learning 
Published Exclusion data (IDSR) and more recent internal records indicate 
that historically, behaviour of students has been a recurring challenge, 
impacting learning.  
The rate of fixed term exclusions (FTE) and repeat FTEs have consistently 
been in the highest 20% of schools nationally and the highest 20% of schools 
with a similar deprivation index. 
 
Internal analysis of 2020/21 shows the % students with 1+ FTE is: 

• All              14% 
• PP             18% (PP-No 8%) 
• SEND        16% (No SEND 3%) 
• SEND/PP   20% (Not SEND-PP 7%) 

 
Our recent observations, discussion with staff and students and analysis of 
internal behaviour points data, has identified that students struggle to meet 
academy expectations, resulting in repeat FTEs.  This challenge with 
behaviour is impacting learning and outcomes overall and vulnerable groups 
are more disproportionately represented. 
 

5 Student safety and wellbeing 
Internal safeguarding tracking (Archway Protect), indicate that at end 
Autumn 2021, 13% of the total cohort, had been identified as having an 
active input or concern within Archway Protect 

• PP            14% 
• SEND       27% 
• SEND-PP 25% 

The biggest concerns that we face in the academy are emotional 
wellbeing, including self-harm. 
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6 Lower than average % Stability adversely impacts identified vulnerable 
group (Gypsy-Roma) 
For the past three years, % stability has been in the lowest 20% of schools, 
well below national averages (IDSR 2021). In Autumn 1, 2021-22, already, 
pupil mobility has increased from last academic year to 4% of total enrolment, 
indicating an ongoing and growing challenge, largely (but not exclusively) due 
to the high proportion of students who attend from the local Gypsy-Roma 
community which by its very nature is transient. Through our discussions with 
and feedback from staff and middle leaders, we know that this impacts quality 
of teaching and learning through disrupted lesson continuity, increased 
challenges associated with (non-pandemic related) catch-up from missed 
schooling and pedagogical challenges regarding supporting learners using 
EAL, impacting outcomes overall.  
 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improved attainment and 
progress among all students at 
KS4, with a focus on English 
and Maths for students 
identified as disadvantaged in 
order to open doors to more 
varied and ambitious 
progression routes. 
 

By the end of 2023-24, overall attainment and progress will 
exceed the EEF Families of Schools (2019) average (for 
former school, Merrill Academy) and approaching national 
average.  
• A8 will be at least 36.7 (nat. av. 46.7) 
• P8 will be at least 0.0 (nat. av. -0.03) 
• 4+ E&M All will be at least 52% (nat. av. 65%) 
• 4+ E&M PP will be at least 38.33% (nat. av. 45%) 
• Sustained Destinations (EET) are above national 

average 

Improved attainment in KS3 
compared to peers  - Mastery 
English (ARK curriculum) and 
Maths (ALT curriculum) 

GL Assessment Progress in English and Maths indicates a 
greater proportion of students in stanines 4+ and this 
increases as students move between Y7 and 9. 
 

Improved reading among all 
pupils in KS3, including those 
who are identified as 
disadvantaged. 
 

GL Assessment reading tests demonstrate improved Mean 
SAS among all students and a smaller internal disparity 
between scores of students identified as disadvantaged 
and their non-disadvantaged peers.  

Attendance is above average 
for all pupils, including those 
who experience disadvantage 
and/or those who have SEND, 
or use EAL. 

Increase in attendance % at least in line with nat av. 
Reduction in number PAs. 
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Effective behaviour strategy 
and early interventions support 
all students to access learning 
fully, with a focus on those who 
are identified as vulnerable 
learners, those who experience 
disadvantage and/or those who 
have SEND. 

Reduced repeat fixed term exclusions for those who 
experience disadvantage, those identified as vulnerable 
and/or those who have SEND. 
Reduction in number of children accessing external 
alternative provision as result of disengagement in 
mainstream provision. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £75,400 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole School Literacy 
CPL 
 
 

Whole school literacy plan including 
specialised literacy training for all 
teachers from the National Literacy 
trust, a Lead for Literacy across the 
Academy, creation of literacy 
champions and regeneration of school 
library. Dedicated training to understand 
outcomes of GL Assessment reading 
tests, using diagnostics to inform T&L 
strategies in the classroom. 
EEF: 
Oral language interventions +6 
months 
 

1, 3, 6 

AMA teaching and 
Learning framework 
CPL 
 

Developed by ALT lead for teaching and 
learning and based on Rosenshine’s 
principles. Academy specific CPL to 
support this, addressing local challenges 
eg EAL 

EEF: 
Mastery Learning  +5 months, 
Metacognition and self regulation +7 
months  
Collaborative learning approaches +5 
months 
Feedback +6 months 
Teaching Assistant Interventions +4 
months 
Individualised Instruction +4 months 
 

1, 6 

Curriculum and 
Assessment 
Development CPL 

Training for senior and middle leaders 
around how best to construct a 
curriculum progression map which 
builds on KS2 National Curriculum, 

1, 3, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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sequences learning to meet KS4 
intentions. 

EEF: 
Mastery Learning +5 months 
 
Ofsted (look at framework) 

 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £325,000 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
addresse
d 

Targeted Literacy 
Intervention 

• Literacy 
specialist 
support 

• National 
literacy trust 
CPL 
programme 

• Literacy 
ambassado
rs 

• Phonics 
• Introduce 

whole class 
reading 
scheme 

 
  
 

Accurate assessments of pupil learning gaps and needs 
(GL Assessment) to inform targeted intervention groups. 

• explicit teaching of strategies; 
• metacognitive talk to model strategies; 
• pupils monitoring their own comprehension and 

identifying difficulties themselves. 
• using a systematic approach that explicitly 

teaches pupils a comprehensive set of letter-
sound relationships through an organised 
sequence 

• training staff to ensure they have the necessary 
linguistic knowledge and understanding 

• carefully monitoring progress to ensure that 
phonics programmes are responsive and provide 
extra support where necessary 

Phonics +5 months 
Reading comprehension strategies +6 mon ths 
 
 

1, 3, 6 

Targeted EAL 
Interventions 
• EAL teacher 
• EAL Hub 
• Immersive 

induction 

Accurate assessments of pupil learning gaps and needs 
(Proficiency in English, Bell Foundation) 
 

• Accurately identifying the pupils that require 
additional support. 

1, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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• Transition to 
mainstream 

• Targeted 
intervention 
sessions 

• Understanding the learning gaps of the pupils that 
receive small group tuition and using this knowledge to 
select curriculum content appropriately. 

• Ensuring teachers are well-prepared for having high 
quality interactions with pupils, such as delivering 
well-planned feedback. 

•  

EEF: 
Individualised Instruction +4 months 
Small group tuition +4 months 
Bell Foundation: Research 

Academic 
Tutoring 
• Targeted 

support using 
formal and 
informal 
assessment of 
knowledge 
and skills 

Targeted use of academic tutoring in English, 
Maths and Science, MFL and Humanities. 
 
One to one tuition – EEF 
https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/one-to-one-
tuition 

• Accurately identifying the pupils that require 
additional support. 

• Understanding the learning gaps of the pupils 
that receive tuition and using this knowledge 
to select curriculum content appropriately. 

• Ensuring teachers are well-prepared for 
having high quality interactions with pupils, 
such as providing well-planned feedback. 

• Ensuring that tuition is well-linked to 
classroom content and allowing time for the 
teacher and tutor to discuss the tuition. 

• Monitoring the impact of tuition on pupil 
progress and adjusting provision accordingly. 

 
 

1, 3, 4, 6 

Personalised 
learning 
pathways 
• Haven 

(internal 
bespoke 
learning 
pathway) 

• SEND FL 
• External AP 

routes 

Individual Instruction- EEF 
https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-
toolkit/individualised-instruction 

 
Individualised instruction involves providing different 
tasks for each learner and support at the individual level. 
It is based on the idea that all learners have different 
needs, and that therefore an approach that is personally 
tailored — particularly in terms of the activities that 

1, 2, 3, 4, 
5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.bell-foundation.org.uk/eal-programme/research/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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• Student 
Support 

• EdClass 
 

pupils undertake and the pace at which they progress 
through the curriculum — will be more effective. 

• Universal approaches to classroom 
management can help prevent disruption – 
but often require professional development to 
administer effectively. 

• Targeted approaches that are tailored to 
pupils’ needs such as regular report cards or 
functional behaviour assessments may be 
appropriate where pupils are struggling with 
behaviour. 

 

Targeted p.6 
Intervention 
• All subjects 
• Addressing 

gaps in 
knowledge 
and skills 

• Targeted, data 
driven 

• Independent 
Learning 
Centre 
(Library) 

• Century Tech 

Feedback - EEF 
https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/feedback 

• communicate with pupils, teachers, and 
parents, about practices and expectations 
that relate to feedback policies, 

• assessing pupil understanding, so that you 
know what needs to be improved, 

• consider the  ‘opportunity cost’ associated 
with different feedback practices, 

• ensuring that feedback can be acted upon, 
for example through including specific 
information on what a pupil has done 
successfully or not, assisted with an 
explanation as to why, 

• carefully considering how feedback will be 
received, including impacts on self-
confidence and motivation, 

• providing opportunities for pupils to act-upon 
the feedback after it has been given, 
evaluating how effective the feedback has 
been. 

1, 3, 6 

 

 
 
 
 
 
 
 
 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £165,000 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
address
ed 

CEIAG 
• Unifrog resources 
• Explicit taught 

curriculum (tutor 
time) - informed by 
CDI Framework 

• Personal IAG 
meetings 

• Careers ed. 
transition activities 

• Careers Fairs 
• Targeted 

employer 
engagement 
activities 

• Subject/Pastoral 
Careers 
Champions 

• Whole staff CPL 
• Student leader 
 

Good Career Guidance Report (2014) Gatsby 
Benchmarks 
https://www.gatsby.org.uk/uploads/education/repo
rts/pdf/gatsby-sir-john-holman-good-career-
guidance-2014.pdf 
 
DfE Skills for Jobs (2021) 
https://assets.publishing.service.gov.uk/governme
nt/uploads/system/uploads/attachment_data/file/9
57856/Skills_for_jobs_lifelong_learning_for_oppor
tunity_and_growth__web_version_.pdf 
DfE Careers Strategy (2017) 
https://assets.publishing.service.gov.uk/governme
nt/uploads/system/uploads/attachment_data/file/6
64319/Careers_strategy.pdf 
 

3, 4, 6 

Attendance Strategy 
• School shop 
• Attendance team 
• Attendance 

rewards - weekly 
100% and most 
improved 

• Attendance reward 
(bespoke e.g. 
attendance advent, 
Feel Good Friday) 

• Attendance waves 
(attendance focus 
weeks) 

• ROMA community 
worker 

Improving school attendance  
https://www.gov.uk/government/publications/scho
ol-attendance/framework-for-securing-full-
attendance-actions-for-schools-and-local-
authorities 
 
Overcoming barriers: 
https://assets.publishing.service.gov.uk/governme
nt/uploads/system/uploads/attachment_data/file/4
30866/Overcoming_barriers_-
_ensuring_that_Roma_children_are_fully_engage
d_and_achieving_in_education.pdf 
 

2, 4, 5, 6 

https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://www.gatsby.org.uk/uploads/education/reports/pdf/gatsby-sir-john-holman-good-career-guidance-2014.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/957856/Skills_for_jobs_lifelong_learning_for_opportunity_and_growth__web_version_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664319/Careers_strategy.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664319/Careers_strategy.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/664319/Careers_strategy.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/430866/Overcoming_barriers_-_ensuring_that_Roma_children_are_fully_engaged_and_achieving_in_education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/430866/Overcoming_barriers_-_ensuring_that_Roma_children_are_fully_engaged_and_achieving_in_education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/430866/Overcoming_barriers_-_ensuring_that_Roma_children_are_fully_engaged_and_achieving_in_education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/430866/Overcoming_barriers_-_ensuring_that_Roma_children_are_fully_engaged_and_achieving_in_education.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/430866/Overcoming_barriers_-_ensuring_that_Roma_children_are_fully_engaged_and_achieving_in_education.pdf
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Behaviour Policy 
• Staff CPL 
• Positive Points 

and reward 
system 

• Routines to 
support learning 

• Clear 
expectations 

• Same-day 
detentions 

• Go4S 
student/parent 
app 

• Behaviour 
rewards 

• Trips 
• Student support 

team to remove 
barriers to 
learning 

• External support 
such as knife 
crime production, 
derby county 
prevention 
programme 

• Intervention 
programmes 
incuding anger 
managerment, 
gangs and 
violence 

• Counselling 

Improving behaviour in schools – EEF 
https://educationendowmentfoundation.org.uk/edu
cation-evidence/guidance-reports/behaviour 

• Universal approaches to classroom 
management can help prevent disruption – 
but often require professional development 
to administer effectively. 

• Targeted approaches that are tailored to 
pupils’ needs such as regular report cards 
or functional behaviour assessments may 
be appropriate where pupils are struggling 
with behaviour. 

 
 

3, 4, 6 

Enrichment  
• Year 7 

Enrichment 
afternoon 

• Music and 
singing lessons 

• Artsmark 
programme and 
award 

Arts Participation – EEF 
https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-toolkit/arts-
participation 
• Explicit teaching of creative skills and 

techniques. 
• Opportunities for pupils to practice, reflect on 

their strengths and identify areas for 
improvement. 

2, 3, 4, 
5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


13 

• Access to materials, equipment, extra-
curricular activities and cultural experiences. 

 
Physical Activity – EEF 
https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-toolkit/physical-
activity 
• Regular activities hosted during and after 

school; 
• External organisations delivering activities 

within or outside of the school; 
• The combination of sports and physical 

activities with teaching and learning practices  
• The integration of mentoring approaches within 

sports programmes. 
 

 
Total budgeted cost: £565, 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

July 2021 marked the end of a previous pupil premium strategy which was 
implemented under the previous Northworthy Trust, under the school’s previous name, 
Merrill Academy.  Any internal data and outcomes available from that period reference 
impact of the Merrill Academy Pupil Premium Strategy as previously published, many 
of which are now inaccessible and incomparable due to changes in data platforms and 
systems. 

A decision was taken in Spring 2021, when the academy changed its name and joined 
Archway Learning Trust, to continue with the existing strategy before making any 
changes, awaiting imminent publication of updated strategy templates and guidance 
from the DfE, and to reflect resources available in Sept 2021 and beyond following 
completion of a staffing restructure. 

Going forward, the new 3-year strategy published in Dec 2021, references plans for the 
newly named Alvaston Moor Academy, part of Archway Learning Trust. 

Review of legacy 2020-21 strategy, under Northworthy Trust: 

Improved attainment and progress, all PP eligible students. 

With the cancellation of exams and externally calculated performance measures in 
summer 2020 and summer 2021, effective comparison of such attainment and 
progress measures from summer 2019 to now is not possible. 

Such measures have been calculated and tracked internally for information only.  
These internal indicators, coupled with due diligence activities completed by the 
incoming trust suggests that there is an imminent need to rapidly improve T&L in order 
to improve attainment and progress outcomes for all pupils.  

From Sept 2021 –the Archway Learning Trust T&L Framework has been launched, 
building on published research-based evidence and learning from other Archway 
schools. Alongside this ongoing CPL, the Archway Learning Trust Secondary 
Assessment Framework has been launched, ensuring in-year attainment and progress 
is tracked and monitored across all students, allowing close and forensic analysis of 
the impact of improved T&L on disadvantaged students’ outcomes over time. 
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Reduction in numbers of FEX and behaviour incidents for PP students. 

Since joining Archway Learning Trust, the existing behaviour strategy has been 
evaluated as ineffective, as it was not leading to an improvement in behaviour for 
learning. Fixed Term Exclusions (FEX) remained high, but were not leading to 
improved behaviours going forward. 

From July 2021 – a new Behaviour Policy has been launched, building on learning from 
existing Archway academies, using a newly implemented system, Go4Schools to track 
and monitor positive and negative behaviour events. 

Improved attendance of PP eligible students 

Since joining Archway learning trust the existing attendance strategy has been 
evaluated and reviewed as it was not fit for purpose; not improving overall attendance 
rates, or decreasing students classified as persistent absentees. 

A new, specialist attendance team is now in place and clear expectations have been 
set to ensure attendance is tracked, monitored and that appropriate and timely 
interventions are put in place to identify those at risk of persistent absenteeism and 
support those who have already fallen into that bracket.  Ongoing work is taking place 
to engage all parents and those in the Gypsy-Roma community specifically, through a 
dedicated specialist team member of staff working in this area. 

Improved reading ages and literacy levels of PP eligible students 

The previous literacy and reading catch-up strategy was reviewed when the school 
joining Archway Learning Trust as it was not at that time effectively addressing the 
reading needs of the school community. There was no systematic approach to 
measuring students’ reading ability in place and so it was unclear how students were 
being targeted for intervention. 

Since joining Archway Learning Trust in Spring 2021, a new literacy strategy has been 
implemented in close partnership with the National Literacy Trust.  This includes a 
programme of whole-school training to ensure literacy strategies underpin all lessons. 
The academy now completes GL Assessment nationally standardised reading tests, 
three times per year to monitor the overall impact of the strategy and also identify and 
track those in need of targeted intervention programmes. 

Improved levels entering appropriate progression routes 

The existing CEIAG Strategy has had some success in improving recent leavers’ % 
EET, linking students with appropriate progression routes.  In 2021, EET had increased 
to 97.5%, from 85.6% in 2020, following implementation of a sustained careers 
programme for Y11 students. In 2020-21, 90% students had a personal IAG meeting 
with a qualified advisor, prioritised effectively using Risk Of NEET Indicators (RONI). 
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Despite the disruption to learning due to the pandemic, Careers events continued, in 
many cases, online.  

The academy had been working towards the CDI Quality in Careers standard over the 
past 18 months, although final accreditation has not (yet) been successful.   

Going forward, after recent changes to staffing in Careers after the staff restructure, 
plans are to improve the careers programme further, ensuring all students from Years 
7-11 are engaging in regular meaningful Careers and Employability learning 
opportunities and events, embedding links in the curriculum, utilising the introduction of 
the Unifrog online and blended learning resources, mapped to the new CDI 
Framework. Intentions are to reintroduce work experience opportunities (face-to-face 
and/or virtual) and support from the trust’s recently appointed Regional Strategic 
Advisor for Careers will be integral to ensuring all Gatsby Benchmarks are met in 2021-
22 and exceeded over this three-year period. 

Externally provided programmes 
Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

Programme Provider 
  
  

Service pupil premium funding (optional) 
For schools that receive this funding, you may wish to provide the following information:  

Measure Details  
How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 
For example, about your strategy planning, or other activity that you are implementing 
to support disadvantaged pupils, that is not dependent on pupil premium or recovery 
premium funding. 
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